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Abstract

An evaluation of the curgent state of Music Education in
Jordan's Basic Schools (Grades 1 fo 10) has been made using official
statistics, questionné.ires addressed to music teachers and parents,
and by personal visits to schools. The Study shows that if every
school pupil in these schools is to receive one music class each
week, then 1470 music teachers are needed. That is over seven
times the current number of music teachers which is 198. The Study
has examined the qualifications of these 198 teachers and has found
them to vary dramatically. Also the distribution of music teachers
throughout  the Kingdorh is very uneven with the highest
concentration in the Irbid Directorates and the lowest in the south of
the country. The number of students graduating in music each year
in Jordan is about 30 and only a proportion of these enter teaching.
The Study also shows that the accommodation and teaching aids for
music are rudimentary in most schools. -

Although there are many obstacles to the rapid introduction of
the teaching of music within the school curriculum, a series of
proposals are made that could expedite the teaching of music within
school classes. These include suggestions for the teaching content,
teaching, aids and resources, suitable accommodation, appropriate
musical instruments and their maintenance, teacher training and
retraining and a supervisory system.

The Study, however, sﬁows that in fact most music education
in the Kingdom takes place outside the classroom. Many schools
have soloists, choirs and music bands who participate in school

special occasions, festivals, and celebrations and in local and




national competitions. The Study shows that it is perhaps by
‘.”fostering such extra-curricular. activities that the most rapid
improvements can be made in music education and several
‘suggestions are made for consolidating -and improving on what is
already happening. | 'E

For a long term improvement in music education there must be
a co-ordinated approach throughout the Kingdom. Proposals
include encouraging students into musical education,' for the
establishment of suitable training facilities, for an attractive career
structure for music teachers, for the use of television educational

broadcasting, and for annual conferences.
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Chapter 1

Introduction

The importance of musical Education in the schools of the

Hashemite Kingdom of Jordan is due to the objectives emphasised’
by the Educational Development Conference in 1987'. The Ministry

of Education began implementation of the objectives by establishing
the subject ‘Music and Songs’ at the elementary stage, and this was

acknowledged by the Council of Education in its fourteenth session
held on 7/6/1989, in accordance with resolution No. 17/89*.

The resolution of the Ministry of Education to include the
subject of Music and Songs as a classroom subject in all the
Elementary schools of the Kingdom was in recognitio.n‘ of the
importance of this subject for developing the Student’s personality

in all aspects - religious, social, psychological, aesthetic and
creative’,

Musical education can be 1dent1ﬁed both by developing an

apprec1atxon of music in socnety as a whole and also by developmg -
individual ‘musical abilities to enable the individual to become

excited by music and to discern its quality. In addition, musical -

‘ Educational Development Conference 1987. Ministry of education, Amman- Jordan 1987. -

Guidelines of the Programme of Music Education-in the’ basic stage. Ministry of Education,
1991, p.4. '
The Law of Education for 1988 Mmlstry of Education, p 8-20.
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education ' can be regarded as the process of transferring the nation’s
musical heritage from one generation to the next. Music should not

be the preserve of any partlcular social class, but should be available
to the majority of social classes *. ‘

The programme of musical education which is now being
prepared for the elementéry school grades includes songs, anthems,
playing different musical instruments, listening to music and gradual
acquaintance with the principles. and rules of music. All these will
undoubtedly develop the Jordanian national consciousness towards
not only music but also towards art, and wider ethical, religious and

social values.

Earlier psychological studies have shown that an individual’s
interest in music is affected by a number of interrelated factors.
These include the “age and ability of the individual, the exposure of
the individual to live and recorded music, the musical education he
has received and how it relates to the music beingpérformed in
society around him. Music is continually evolving and changing and’

musical education must keep in step with changes in society.

In the schools of the Kingdom musical education is. still at an
early stage Its roots appeared in the middle of this century in some.
"of the private sector schools such as the Rosary schools, Terra

‘Sancta school CMS schools (Ahllyyah and Al-Mutran schools) and
‘the Orthodox school ; ‘

Encyclopedia of Music, Moscow, 1976, p. 755.
Maused A. “Musical Education in Jordan”. Thesis for the degree of MA, 1994, P. 23.




The programme of music in these schdols included teaching
the national anthems, religious hymns, and teaching some students -
to play the piano outside normal classroom periods. Due to the
autonomy of these schools, music teachers, some remarkably
talented, supervised the process of teaching music. In Government
and UNRWA schools, musical activity was restricted and confined
to national and popular anthems; especially the “Royal Anthem”,
and the “Flag Anthem” and some religious songs, mostly durin‘g' the
Morning Assembly. In some instances music was provided as an
alternative to art and sports classes especially in winter time, along
with the citation of the Holy Quraan. There were no specialised

music teachers at this period.

At the end of the 1960s an new era of planning the teaching of
music began in the schools. This included scholarships for studying
Musical Education in Egypt ®. The subject of Art (Art & Music) was

inserted in the Institutions of Teachers . It was regarded as a

completely independent course in the beginning of the 1970s and a

modest beginning was made with five students becoming highly
qualified Art teachers ®. They are now regarded as the pioneers in

this field.
Durmg the perlod up until 1973, the followmg Music courses

‘were held and these are detailed in the records of the Directorate of
Training and Rehabilitation °: |

. The third seminar of Islamic Art. Problems of Art Education in the Istamic World, Jordan
1992, p. 23. '
Ibid, p. 23.

’ Ibid. p. 24.

Department of training teachers. Ministry of Education.
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1- Music Course held at the Industrial school/ Amman, from 17/8-
29/8/69.

7. Music Course held at Teachers' Institute/Amman, from 29/7-
24/8/72. ' '

- 3- Music Course held at Teachers' Institute and the Industrial
school in Amman from 21/7- 9/8/73.

These indicate the concern shown by the Ministry of

Education towards music in those years.

In the mid-1980s, the Yarmouk University started sending
educational staff to the schools of the Ministry at Education and to

the Special Schools of the Department of Art (Music). The Jordanian
Academy has also participated since 1994 ", |

The problems addressed by this Study:

The teaching of music in Jordan only began to be considered
in any systematic'way in the last three decades, and it has been very
dependent on the efforts of few individuals. It has not used any
agreed methodology, and no experiments have been conducted to

find the inost appropriate methods. .

A consensus is needed on how to build a basis for teaching
" music at the elementary stage amongst all the responsible parties

from the Ministry of Education down to classroom teachers.

W ist of music teachers in the Ministry of Education for the scholastic year 1995/96. Department

of art and Music.




Only by buil'ding a basis for teaching music in Jordan can the
resolutions of the Ministry of Education and the objectives of the
Educational Development Conference be realised. By studying the

-current situation, practical plans can be developed for the future.

Part of the problem is to estimate and evaluaté-manpower
requirements, and equipment needs, such as musical instruments and
meeting halls, in all the Kingdom's schools for the elementary stage -
in the different sectors (governmental, private and the UNRWA).
The next step will then be the preparation of objective plans for

developing a curriculum and its implementation.

The Objectives of study:

This study aims at finding ways.to develop musical education
in the Elementary Schools of the Hashemite Kingdom of Jordan
recognising the current realities, by: |
1- Studying the 4manpower currently participaﬁ‘ng in musical

education and noting qualifications, numbers of individuals and

their 'ge_o.graphical deployment throughout Jordan.

2- Studying educational programs provided by the Ministry of
‘Education for teachers of music at the elementary stage.

3- Studying the availability of equipment for assisting music
teaching at the level of the Directorates of the Ministry of

- Education and using this as a model for 'the_: other sectors to

follow.

4 Studying the demands of the population of Jordan for music.



The results of this study will be able to assist the various

parties responsible for developing musical education through the

following:

Identifying the number of music teachers needed in schools-

from the number of classes of Students in the elementary

schools.

Identifying the qualifications appropriate for teaching music in

schools.

Working on establishing a central educational plan for the
subject of music, taking into consideration the reality of
education in Jordan in general, and noting the musical education

programmes (headlines) before implementation.
To draw up a programme to provide elementary schools with the
necessary equipment for teaching music.

Preparation. of special programs for extra-curricula musical
activities for bands and groups from schools and the

Directorates.

- The scope of the study and the samples taken:

~ The scope of the study consisted of the different elementary

education‘a"l -sectors in Jordan: The Ministry of Education, other

' government institutions, private Education and UNRWA These
_iSGCtOI‘S have 2,556 schools, 42, 021 teachers and 35,259 classes of

Students '

1

Educational Statistics 1995/96. Ministry of Education.




A random sample was selected of 100 music teachers from 100
schools distributed in 25 Directorates of the Ministry and in the

private sector.

The sample of music teachers was 0.24% of all teachers in
Jordan, but it represented 73% of the music teachers in the
Directorates sampled. The sample of schools was 3.9% of the total
number of schools for elementary education in the kingdom, but it
was 42.4% of the schools where the music teaching takes place. A
sample of Student’s parents from different social groups were also

questioned.
Study tools:
The tools of the study were:

A- A questionnaire addressed to the music teachers, which included
questions relating to his autobiography, his educational activity in
the school or schools he worked in, the musical equipment provided,

and the explanatory aids he used.
B- A questionnaire addressed to parents.

C-  Periodical publications and statistical tables available from the
General Directorate for Educational Planning in the Ministry of
Education. Also tables describing musical ’act’iv’i'tfyfi'ri' the schools

were provided.

D-  Personal visits to teachers at some schools, and participation in
competitions held by committees from the Ministry, and
participation in various musical activities during the period of study

in order to gauge their effectiveness.



E- Referring to Arab and foreign references to benefit from

experience elsewhere in this field.

Difficulties and obstacles faced:

This study faced the following difficulties and obstacles:

Gaps in data, due to lack of resources in previous studies about

musical education at the elementary level.

The lack of supervisors for music education in the Directorates
of the Ministry (except for two in the Ministry). This made it

necessary to visit the different directorates personally.
Some teachers didn't respond to the questionnaire.

The seasonal nature of school activities: although this played a
positive role in preparing this study, it:also made it impossible to
cope with all activities and programs and to follow up some

technical matters.

‘The design of the study:

"Tables have been used to present the results of this study and

percentages have been used where appropriate.

The current situation is presented followed by ideas for solving
the problems. ) |

The study depehded on combining the basic requirements for

_teaching music with the current situation in the schools to.

formulate a series of conclusions.

The study provides general recommendations for developing

‘music teaching in Jordan.




Chapter 2
Findings of the Study

First : Manpower.
A- Students :

Education statistics in the schools of Jordan for the scholastic
year 1995-96 states that there were 1,082,642 Students of both sexes
at the elementary stage. They were distributed into 35,259 classes in
2,556 schools belonging to four supervisory authorities: the Ministry

of Education, other government institutions, UNRWA, and the
private sector as shown in the following table '*:

Table (1)  Students distribution in elementary schools

Supervisory Authority | No. of Students | No. of classes | No. of schools
Ministry of Education 804,211 27245 1,963
Other governmental | 8,089 251 7
UNRWA | 148004 | 3584 | 202 |
Private Education 122338 | 4179 384
Total 1,082,642 35,259 2,556

Educational Statistics 1995/96. Ministry of Education,
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The statistics show that the number of schools that practice
musical activities with a teacher, do not exceed 246 schools ", that is

9.6% of all the elementary schools in the Kingdom. The study
showed that musical education is only undertaken in schools of the
Ministry of Education and in the private sector, it is absent in the

schools of the other authorities.

The Ministry of Education teaches the subject of music in 193
schools, that is 9.8% of its schools, while in the private sector the

subject is taught in 43 schools, that is 11.2% of the private schools.

The study has also shown that the Ministry of Education is
very much concerned with extending the awareness of music
teaching at the Directorate level. There are 24 Directorates in which
some schools teach music. Efforts are now being made to make this
subject available in the 25th Directorate (Karak Goyemorate). The
following (Table 2) shows the distribution of musical teachingl at the
level of the Directorates in the Ministry of Education.

Private education includes 384 schools. 43 school (8.6 % ) were participating in music

education.

11




Table (2) No. of participating schools in teaching music at the

level of Directorates of Education (see footnote 13 on:

the previous page).

Directorates of Total No. of No. of Percentage %
Education Schools participating
schools in
teaching music

1- Amman st 152 15 9.868
2- Amman 2nd 134 6 4.477
3- Outskirts of Amman 125 1 0.800
5- Madaba 85 4 4.705
5- Zarqga 1st 116 7 6.034
6- Zarqa 2nd 105 4 4.705
7- Al-Salt 93 4 4.301
8- Deir Alla 29 2 6.896
9- Southern Shuna 14 1 7.142
10- Irbid 1st 107 52 48.597
110- Irbid 2nd 98 19 19.387
12- Al Kowra 37 8 21.621
13- Benikenana 61 5 8.196
14- Northern Ghors 40 2 10.00
15- Al- Romtha 30 8 26.666
16- Jerash 98 7 7.142
17- Ajloun | 61 13 21311
18- Al-Mafraq Ist 83 12 14.0457
19- Al-Mafraq 2nd 146 10 6.849
20- Al-Karak : 82 - 00.000
21- Southern Al-Mazar 37 4 10810
22- Al-Qasr 32 4 12.500
23- Al-Tafila 58 2 3.448
24- Ma’an 101 - 1 0.990
25- Al-Aqgaba -39 2 5.128

| Total 1,963 193 100%

12




Table 2 shows the wide disparity in the ratios of participating
schools to the total number of schoolé between the Directorates.
Irbid 1st. DirectOraté, for exampie, has the highest ratio at 48.6%,
and this Directorate has 26.9% of all the participating schools in the
Ministry of Education. Some Directorates have a significant number
of participating schools, the Dlrectorate of Amman 1st, for example
has 15, but this is only 9.9% of the total number of schools in this

Directorate.
B- Teachers:

Undoubtedly one of the main factors concerning the

requirements for music teachers is the distribution of students.

~ The study has shown that the number of teachers of both sexes
teaching music in the schools of Jordan is 198 '*. They represent

0.47% of the total complement of Eleméntary School teachers (the
total number is 42,021). |

These teachers belong to two supervisory authorities -137
work at government schools under the Ministry of Education, and 61

work in private sector schools. The other government schools and
the UNRWA have no music teachers

Clearly 198 music teachers cannot teach the number of classes

.listéd.'in Table 1. There is an urgent need to think seriously of

solutions to this issue, which are in compatible with the resolution of -

‘the Ministry of Education to include music in elementary schools as

o List of music teachers in the Ministry of Education for the scholastic year 1995/96.
Department of Art and Music. :
- The other government schools and the UNRWA are asking help of some people, who work in

the Tield af music to cover the activities of these schools.
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a weekly classroom period '®. (A similar urgent need exists at the

secondary level too in order to satisfy the resolution to make music
an optional subject for two classroom periods weekly. 7

~ The following table, Table 3, shows the relationship between
the number of classes at the schools of Jordan for the scholastic year
95/96, and need for teachers to teach this subject for each of the

supervisory authorities:

Table 3. |
Supervisory Authority No. of classes | The approximate
number of teachers

| ' required

Ministry of Education 27,245 1,135

Other governmental 251 10

UNRWA | 3,584 150

Private sector Education ' 4,179 174

Total 35,259 1,469

It has been assumed that:

the required number of music teachers =

No. of classes X No. of class periods (1)
No. of class periods assumed/teacher/week (24)

Ideally .there should be 1470 music teachers and the 1090 of
that number "cTSSlgned to the Ministry of Education should be

distributed as follows:

e Guidelines of the Progrémme of Music Education in the Basic Stage. Ministry of Education,
1991, p. 82. ‘ ‘
Guidelines of the Programme of Education for the Secondary stage, Jordan, 1989, p. 10-18.
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Table (4)

Directorates No.of | No.of | no.of |Shortage
L classes | Teachers | teachers
| required | available
|- Amman lst 3,155 | 131 12 119
12- Amman 2nd | 2,608 86 2 84
3-"Out Skirts of Amman 1,468 61 1 60
4- Madaba 928 38 4 34
5- Zarga lst 2,023 84 8 76
6- Zarga 2nd 1,604 66 4 62
7- Al-Salt 1,176 49 4 45
| 8- Deir Alla 321 13 2 11

9- Southern Shuna 221 19 1 8
10- Irbid 1st 1,904 79 27 52
11- Irbid 2nd 1,269’ 53 10 43
12- Al- Kowra 715 30 8 22
13- Beni kenana 717 30 5 25
14- Northern Ghors 529 22 3 19
15- Al- Romtha 625 26 9 17
16- Jerash 1,127 | 47 5 42
17- Ajloun 887 37 8 29
18- Al-Mafraq Ist 837 35 5 30
19- Al- Mafraq 2nd 1,262 53 10 43
20- Al-Karak =~ 1,010 42 - 42
21- Southern Al-Mazar 476 20 2 18
22- Al-Qasr 342 14 2 12
23- Al-Tafila 682 . - 28 2 26
24-Ma’an 883 37 1 36
25- Al-Agaba 476 20 2 18
Total - | 27,245 | 1,090 137 953

~ The other superyisory authorities would ideally use the same

“method fo'r_‘dist,ributing music teachers in their schools.
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Another way to show the present unbalanced distribution of
teachers is to group the statistics under the Governorates. For
example, Irbid Governorate has six Directorates: Irbid Ist, Irbid 2nd,
Al-Koura. Beni Kenana, Northern Ghors, and Al-Ramtha. Here there
are 62 music teachers-a ratio  of 45% from the total number of music
teachers at the schools of the Ministry of Education. This ratio is
much lower in Ma’an Governorate at 0.7%. The following bar chart

shows the distribution of teachers by Governorate. -

Number 4

*iFlgure(lf)*No of music teachers by Goverhora'te:" D
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The details of Ministry of Education music. teachers in the

Governorates are as follows:

Table (5)
Governorate "No.of | Percentage Males | Females
teachers | |

1- The Capital - 15 10.948 8 7

| 2- Madaba 4 2919 2 2
3- Al-Zarga 12 8.759 5 7
4- Al-Balqa 7 - 5.109 2 5
5- Irbid | 62 45.255 27 35
6- Jerash 5 3.649 2 3
7- Ajloun 8 5.839 6 - 2
8- Al-Mafraq 15 10.948 6 9
9- Al-Karak 4 2.919 1. 3
10- Al-Tafila 2 1.459 2 -
11-Ma’an 1 0.729 ] -
12- Al-Agaba 2 - 2 -
Total ' 137 %100 64 73

C- Efficiency:

The number of music teachers is not the only issue. Teacher

- competence is also important, and this is reflected to some extent by

 the academic qualifications held by the teachers. The study showed

six levels of qualification ',

Group (1): \Thefc were 3 (1.5%) teachers with a:Masters Degree

- MA in Music- and these were in the private sector.

' List of Music Teachers in the Ministry of Education for the scholastic year 1995/96.

Department of Art and Music.
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Group (2): There were 67 (33-;8%) teachers with a BA in Music,
of these 40 were in Ministry’s schools and 27 in the private

sector.

Group (3): Diploma holders in Art and Music (o'r. Music only);
there were 98 (49.5%) teachers in this group of which 76 were

in the Mmlstry s schools and 22 in the private sector.

Group (4): BA holders in subjects other than music; there were
14 (7.1%) teachers in this group, and all of them belong to the
Ministry of Education.

Group (5) Diploma holders in subjects other than musiC' there
‘were 7 (3. 5%) teachers in this group, and they all belong to the -
o Mmrstry of Educatlon

Group (6): Those who are unqualified academically, but who
possess experience and musical abilities. This group included

9 (4.5%) teachers. They all work in private sector schools.

Table 6 shows the academic qualifications of school music

teachers in the Governorates and the Private Sector.

18



Table (6)

Governorate | M. A | B.A | Dip, | B.A Un- | Total
Music | Music | Art other | quali- :
~ |Music| » fied
1- The - 5 | 10 - - - 15
Capital : !
2- Madaba - - 2 1 1 - 4
3- Al-Zarqa - 4 6 1 1 - 12
4- Al-Balqga - 3 1 - 3 - 7
5- Irbid - 17 39 5 1 - 62
6- Jerash - 3 2 - - - 5
7- Ajloun - - 5 3 - = 8
8- Al-Mafraq| - 4 6 4 I - 15
9- Al-Karak - 2 2 - - - 4
10- Al-Tafila| - 2 - - - - 2
11- Ma’an - - 1 - - - 1
12- Al- - - 2 - - - 2
Aqaba |
13- Private- 3 27 22 - - 9 61
Education
Total 3 67 98 14 7 9 198

Table 6 shows that music teaching is currently being

| undertaken by a wide range of teachers, and it will almost certainly:

be a necessity to employ a wide range of new teachers if the .

shortages indicated on Table 4 are to be met.

" The study exposed some contrasting views among those who

believe in the necessity for specialised music teachers, and those

who think that the ordinary teacher can equally well undertake music

classes. The researchers believe that if the problem of music teacher
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supply is to be solved, then both specialiséd and non—specialised

" teachers will be needed. .

Jordan currently has limited resources for training music
teachers. The number of students graduating in music is about 30 per

year from the Fine Arts Department of Yarmouk University and the
Jordanian Musical Academy ' These graduates do not necessarily

become school teachers, and so it could take more than 50 years to
train teachers in the Higher Education Institutions. This takes no
account of the increasing numbers of students , classes and schools.
Even with a significant expansion in the number of places for.
studying music in the Higher Education Institutions it is likely to be
20 years at least before music graduates could meet the teaching

needs.

It thus becomes vitally important to search for other sources of

music teachers. Solutions can be summarised as follows:

1- Authorise and finance part-time courses of musical training for |
teachers already in the Ministry's schools at the level of
Directorates and Governorates. The following matters would

have to be considered:
-A- The number of teachers needed in each Directorate,

B- Select teachers in every Directorate who have suitable
" abilities and . who are class teachers. Volunteers should also
be considered dependent on the numbers of teachers

~ needed, .

Y ear books of the Uniyeréity of Yarmouk, 1988 to 1995 and of the Jordanian Academy of
Music , 1994 to 1996.
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C-

D-

E-

Train those selected through part-time weekly courses at the

level of Directorate or Governorate,

Graduate music teachers should supervise these COUrSes.
This will require a redistribution of such teachers because
some of the Governorates lack music graduates; the
Governorates of Madaba, Ajloun, Ma’an and Aqaba,_.for
example. These teachers should also attend central courses

held at Ministry level at least twice per year.

Those undertaking music teaching should receive circulars
and studies that provide helpful tips and advice on taking

music classes.

In this way we can respond to the Ministry's resolutions, and

begin implementing them in the next scholastic year.

2- Preparation of suitable teaching programmes and curricula.

Discussions should continue on the content of these courses

taking into account current and future issues related to such

subjects as:

Methods of teaching musical principles, rules and theories.
The history of music and methods of teaching.
Methods of teaching songs and voice education.

Ways of creating music bands for general education

students.

Musical games, ways of selection and methods of teaching.

‘Ways of encouraging participation in extra-curricula -

musical activities.
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3- Satisfy the strategic need for well-qualified music teachers by
encouraging existing universities and higher institutions to set
up departments for music education and also by building and

inaugurating specialized colleges for musical education.

4- Encourage secondary school graduates to gain music teaching
qualifications by the prospect of good employment

opportunities.

Once these matters have been clarified, it will be important to
stand by and sustain the educational programmes for the subject of

music at the Basic Stage.
Second:- Music teaching programmes in schools:

Our study included an investigation of current music teaching
practices in schools. We asked teachers questions about their
teaching methods and how they enable their Students to learn and

experience music.
It was apparent that there are two types of programmes:
1- In class programmes which we will call curricular activities, and
2- General programmes for the schools which we will call extra-
“curricular activities.
1- Cli;fricular Activities:

There are a group of musical subjects with both theoretical and
practical _aspec.ts.such as solmization (reciting the notes of a musical
~ score), learning about the history of music and listening to the music
of earlier generations, becoming acquainted with the rules and

theories of music, in addition to singing and rhythmic games. These

22



subjects constitute from our point of view the basis of any

curriculum for teaching music, regardless of whether the curriculum

is centrally planned by the Ministry, or is a result of the initiative of

the classroom teacher. If left to individual teachers then it is obvious
that one teacher will emphasise some aspects differently to another.
For example, one teacher might pay more attention to the principles.
of musical theory, while others may be more interested in musical

games and teaching songs or anthems.

The study revealed a haphazard situation for reasons that can

be summarised as follows:

_ The absence of a central Teaching Plan or Curriculum means
that each teacher works within the limits of his current
capabilities, and without proper guidance, only teaches those
aspects of music of interest to him, often improvising with little

prior preparatlon.
- The lack of suitable accommodation for teaching music imposes
a barrier. 83% of the teachers sampled teach music in unsuitable

rooms and halls. Classes nearby object to any singing, or .

instrument playing, or to the use of audio equipment and other
teaching aids. In many instances desks obstruct the Students.
Consequently music teachers have to limit their activities to the

avallable facxlmes

- The experlence and ability of teachers must be taken into

~ account. In splte of their academic qualifications, we found clear

_weaknesses in many teachers, partlcularly in their ability to play
~instruments, sing, and solmization. We also found a lack of
~ knowledge of methods of  teaching music based on the

’ Intematiohal Scale.
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In the light of these realities, it-is'imporfant to find a way

forward. Some suggestions are:

A-

B-

2-

To prepare curricula with text books and referenc: materials
which detail objectives for the student, teacher and society.

To undertake research on how to provide good environments for
music teaching using existing art and sports facilities where
possible.

To develop programmes for teacher training through local and

central courses.

To develop a supervisory system for music education at the

Directorate level.
Extra-Curricular Musical Activities:

Extra-curricular musical activities are in reality where most of

the real music teaching occurs in the schools of Jordan. This was

clearly seen in those schools which participate in the national

musical activities such as special ‘occasions, festivals and

competitions that are held at the levels of the schools, the

Directorates, the Governorates and the Ministry. The following

table, Table 7, shows those occasions:

24



Table7

A Formal Feasts Month
i His Majesty's Birthday November 14
2. Al-Israa Feast Rajab 27 |
3. Christmas December 25
4. New Year January |
5. Minor Feast (Al-Fitr) _ Shawal 1
6. Easter April
7. Greater Bairan Thu El-Hija 10
8. Labour Day May 1
9. Hijra Feast Moharram
10. Independence Day May 25
11. Army Day June 10
12. Accession Day . August 11
13. The Birth of the Prophet Rabi Ist 12
14. Great Arab- Revolution Shaaban 9
15.  |Mother's Day March 21
16. March 21

[ Al-Karama Day "
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Other occasions are:

TR0

Table 8
Occasions Month
1. Schools graduation End of the scholastic year
2.  Festivals |
- The Cultural and Artistic  |Indefinite
Festival _ ‘
- The Sport and Educational |Indefinite
Festival '
3. Competltlons
- Competition of Music and The second half of the scholastlc
Songs | year
The following points can be identified from the two previous
tables:

1- Most of the musical activities are part of special occasions,

religious and national celebrations.

following musical forms

A-
B
- A School Anthem,
- Religious Hymns,
Post classical forms
‘Children’s Songs,
Popular Songs,

Operetta.

Participants in musical activities were distributed among the

Soloists or groups playing musical instruments.

Soloists or groups singing:

The National Anthem,

of stanza (Al-Muwasha),

Results of the competitions of Music and Anthems among schools in Jordan, 1992 to 1995.
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The range of extra-curricular musical activity is demonstrated
in national music and song competitions. Table 9 details the

Directorates from which participants won awards in 1995/96.
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Table 9

Directorate

National
Songs

Religious
Songs

Al-

shah

Operate

Child
songs

Popular
songs

Group
playing

Solo
playing

Total

|. Amman
I'st

2. Amman
2nd

. Out Skirts

. Madaba

. Zarqa

. Zarqa 2nd

. Al-Salt

[T N N e N R N Y]

. Dier Alla

9. Southern
Shuna

10. Irbid Ist

11. Irbid 2nd

12. Al-Koura

13. Beni
Kenana

14. Northern
Ghors

15. Al-
Ramtha

16. Jerash

17. Ajloun

18. Al-
Mafraq Ist

19. Al-
Mafrag 2nd

20. Al-Karak

21. Southern
Al-Mazar

22, Al-Qasr

23. Al-Tafila

24. Ma’an

25. Al-Aqaba

26. Private
Education

‘Total

31
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12 Directorates out of 26 gained encouraging (appreciation)
awards. Of the 31 awards Irbid Dlrectorate obtamed the main share
with 8 awards (26%), the prxvate sector gained 5 awards (16%),
Amman lIst and Al-Ramtha Directorates each gained 3 awards

(10%), while Aqaba and Mafraq 1st Directorates received 2 awards

(6.5%) each, and Tafila, Amman 2nd, Zarqa 1st, and Beni Kenana-

Directorates each gained one award (3%).

Table 10 lists the numbers of groups and individuals from the
" Directorates that participated in the music competitions of the

Ministry of Education for the scholastic year 95/96.
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Table (10) A comparison of the scholastic year 95/96 songs and
anthems competitions.
Directorate National | Religious | = Al- Child Group Solo | Total
Songs Song; M“Wa-‘% te gp_ngg_ r songs | playing | pla in
1. Amman Ist | ] e A 1 1 - 5
2. Amman 2nd - - 1 - Y- - - | 2
3. Out Skirts - - . - ! - - 2
4. Madaba . - . . ! ! ] ! 2
S. Zarqa - - - J- 1 - - - 1
6. Zarqa 2nd - - N - - | - 1
7. Al-Salt 2 l - - - - - 2 5
8. Dier Alla - I - - 1 1 I - 4
Shuna BN
10. Irbid 1st 1 1 2 I 1 | | 9
I1. Irbid 2nd - - - . ; ' ; - .
12, Al-Koura - - - - - . . -
13. Beni Kenana - 1 - ~ - ] - - 2
14. Northern i ) . ) 3 . . - -
Ghors
15. Al-Ramtha | 1 . - ! ; 1 | ! 5
16. Jerash - 1 1 - - 1 ] - 4
17. Ajloun 1 - - - - - - - 1
sAwr | o [
19. Al-Mafraq i i i . } . . . -
2nd
20. Al-Karak - I - - - 1 3 3 6
'2Mlézic:uthem Al- . ] 1 _ | i i i 2
22. Al-Qasr - - - . . 1 - ; 2
23. Al-Tafila : | | -] ] | . 13
.' 24, Ma’an - - - - - - - - -
25.Al-Agaba. | | - - . 1 - - 1 3
26. Private I 1 ! I 1 . i ! 7
Education '
Total 11 10 7 4 9 10 10 11 72
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Table 10 shows that. there -were 72 competing groups and
individuals; there were 11 (15%) for; the Né_tional- Anthem, 10 (14%)
for Religious Anthems, 7. (10%) for “Mowashah, 4 (6%) for
Operetta, 9 (13%)?.- for Children;,’_S] Songs, 10 (14%) for Popular
Songs, but for Gtroup and In’dividUal Playing there were 21
competitors, 29% of'the total. |

The Table shows that 5 Directorates (19%) had no

involvement in the competitions.

'Of the participating Directorates, only one competed in all 9
sections hamely Irbid 1st. Competitors from the private sector
competed in 7 sections, Karak 6 sections, Amman lst, Belqa and
Ramtha 5 sections, Deir Alla, Jerash and M_afraq Ist 4 sections,
Tafila ‘and southern Shuna 3gsections, Al-Qasef, Southern Al-Mazar,
Madaba, Amman 2nd Beni Kenana 2 scctions, and the rest of

participating Directorates participated in one section.

For comparison Table 11 shows the data for the academic year
1994/95. o
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Table (11) Students' participation results in the musical activities. of

the Ministry of Education for the scholastxc year 94/95.

Directorate

al
Songs

us
Songs

Al-
ah

ate -

songs

Group

g

Solo

g

Total

. Amman
| st

2. Amman
2nd

Out Skirts

Madaba

Zarqa

Zarga 2nd

Al-Salt

[ I TR N e i

. Dier Alla

SRR R REE

Sothern
Shuna

10. Irbid 1st

11. Irbid 2nd

12. Al-Koura

113. Beni
Kenana

;—ux

14. Northern
Ghors

15. Al-
Ramtha

| 16. Jerash

IS

17. Ajloun

w

18. Al-
Mafraq Ist

(38

19. Al-
Mafraq 2nd

20. Al-Karak

21..Southern
Al-Mazar

22. Al-Qasr

23. Al-Tafila

24. Ma’an

N-l | et

125, Al-
Agaba

26. Private -
Education

| Total

10

44
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Comparing Tableé 9 :af_ld 11 shows the foll_owing;
- The operetta section was added for the first time to the 1995/96
competitions.
There were more awards, 44, made i.nithe_.ﬂ,,vll"i994/‘95 competitions
than in the 1995/96 'competitiohs“ where 31 awards were

presented.

- The continuous-distinction of some Directorates in obtaining

awards, such a_s}lrbid and the Private Sector.

Other Directorates maintained a steady record of awards like:
Al-Mafraq, Amman 1st, and Aqaba Directorates. Other Directorates
| experlenced a declme such as Karak, Southern Al-Mazar, Madaba,
Jerash, Ajloun, Al—Koura Beni Kenana, Al-Ramtha and Northern
Ghors.

Clearly, there. is a relatlonshlp between curricular and extra-

“curricular activities. Both depend on interaction between teacher and

students. The questionnaire about teaching programmes shows that
teachers in all cases depend on improvisation in for mulating their
~ teaching plans and in specifying the range of activities. It is our duty
to think seriously 'fabou‘r the balance between curricular and extra-
curricular activities- in order to achieve the maximum number of the

desired objectives. . .

Special occaéions and celebrations are the core of the extra-
curricular activities- and these are compatible with the philosophy

~and the objectives of music educatlon that were approved by the

‘Ministry. They include the types_ of songs suitable for the specific
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age groups learning music. We can therefore reconsider the rest of

concepts relating to the teaching programme at each stage.

Some planning and organisation can have a dramatic impact
on the interaction of curricular and extra-'curric;}j.}lar activities. Those
teachers who plan their classroom pefiods;' can discover those
Students with distinctive abilities and include them in the school
band which can represerit the school at speciél occasions, feasts and.
festivals. The classroom periods can then be used to help prepare
individuals for performances in addition to the band practices

outside the normal classroom periods.

Music cannot be treated as a purely theoretical topic tested by
written exams. Students must have the opportunity to participate and
therefore the availability of musical instruments and other teaching

aids have a key role to play.

Third: Equipment and musical teaching aids:

By equipment and musical teaching aids we mean those
facilities and musical instruments that help Students gain a musical

education.

We limited “our survey to what was available in the

Directorates of the Ministry of Education. -

We did not consider music text books and teachers guides.
because the Ministry of Education has none. We also did not

consider music rooms or halls on the assumption that every school
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can make a suitable venue available equipped with the necessary

instruments and facilities, if desired.

From the results of our questionnaire, it is clear that the school

" hall is the main venue for music lessons.
A- Facilities:

The school hall, if there is one, is the location for all school

celebrations and is the natural venue for music practice.

Classrooms are not suitable for teaching music for the
following reasons: |

|- Practising musical instruments, singing and listening to music
all create noise and disturbance to adjacent classes.

2- Tt is usually impractical to rearrange students’ desks into a semi-
circle suitable for music practices. It is difficult for students o
move into groups for singing or find sufficient space for playing
instruments.

3- The Ministry and the schools cannot afford to equip every

“classroom with musical teaching aids.

4- Audio equipment and some musical instruments need clectric

power points which can be a source of danger to students.

Therefore, there is an urgent need for every school to have a

special hall equipped for music lessons.

B- Musical instruments:

Musical instruments are vital for teaching music both in. -

currlcular and extra—currlcular activities. Without instruments musxc"

teaching is wcnthless if not impossible. They are necessary " for
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demonstratmg musical concepts, for accompanylng singing and for

students to leam to use.

Recognising these principles, the Ministry of Education has
allocated a special budget in order to provide the Directorates with
the musical instruments detailed in the table, Table 12.

Table 13 shows the inventdfy of instruments held by the
Directorates in 1995/96.

36



LE

chm ) 1E10 ]
' I 1 il 1 1 i} 1 i Z z T 1 1 1 [ 1 I T 1 i ] 7 R
11 I B T 7 7 R 1 | | 4 ¢ 1 N s
1 1 1.1 i 1 1 1 7 z 1 £ 1 1 1 1 1 il ¢ 1 1 1 7 siawnnsul 3uissang
N i 1] I g Z i 1 I 1 i I ] il 4 1 1 1 Z swinicj Fuog]
1 i RN Y .1 1 Fi T i 1 [ I 1 [ 1 | 4 < 1 1 1 b sunic] oguoy
i 1 P | | ] 1 1 fi z 1 i 1 1 1 1 1 il 4 ¢ 1 1 1 T (7) unoquue |
1 1 i1 1 il I f4 [4 1 1 1 1 I 1] 1 | ¢ 1 1 1 7 (1) uuoguue ]
1 1 i 1] 1 i 1 1 Z Z 1 1 1 1 1 1 1 | d ¢ 1 1 i Z sluniQg Ay
. 1 I 14 1 .1 i (4 T 1 I ! I 1 1 I I [ I4 ! [ 1 7l vun siawRnsur e gy
og i I i 1 af i 1 [ 7 z 1 1 1 1 1 I 1 | 4 4 I 1 1 21pojafy adigl
0€ I 1 L L L{ I { I | q . 1 I 1 [ [ 1 1 I I g ¢ 1 1 1 4 C2APUIIA|
[T5) I [ B O I 4 z I I I [ i i [ 1 4 I 1 1 I g Ot BTN
B L LR R L i [4 g 1 1 1 1 1 [ 1 9 ¢ 1 1 1 [4 {2) Yool poom
0f] 1 1 1 1 1 i 1 1 4 il i 1 1 1 1 1 1 K i i 1 7 (1) yooig poom
0€ 1 1 (1 | 1 ] 1 1 ke T 1 1 I i 1 i .- i 1 B 1 I 1 T dtfje1aw Sursury
- OF}- [ S - e d SEIS | R | B 1 T 21 1 1 1 1 1 i 1 4 i |l 1 il . ¢ 210qEIANU [11)D2RID)
of] i 1 il 1 1 I 1 g 7 1 1 1 [ 1 1 1 1 4 1 [ 1 z 1ogl Fwidury
0g 1 1 1 1 I i 1 I 4 4 I 1 I 1 1 1 1 T K 1 1 1 z 11°g nyoaeen)
0g [ 1 1 1 I 1 I 1 4 4 1 1 I 1| 1 1 _ I [4 [4 I BRI 1 4 doueijdde adurs [erisnpy

o |ewed  wezew] ased)] serey| eunus| eyl eSed]  puz 151| beyebegen I m.a__m_ﬁ ewey| eveusy | emoy| puz| st sus] puz| s

e0y) veey| - -lv| wopnog| -jv| -y} weyinog| naq|  -1v| ebrez-1y] ebrez-ly v iv{unoifv| yses] wayuonl  qv| - wagl " | pran| praseqepen|  nojrewinyfewiy

| G661 " uonsonp3 jo Juswpedaq ayj Aq patedald

abejs oiseq ayj je uollednpa |eolsnul 1oy Juswdinba pue m.mocm__aam.ho co_._umoo__m ayl (z1) sigel ‘




o0
(G}

L98€] 1€10
8 0 0 0| of o 0 o 1 0 0 0 0 0 0 0 0 0 0 of 0 0 b 0 £ 0 swruQ apnay
6€ 0 0 0 of o 0 8l 0 0 0 0| 0 0 4 0 9 v 0 0 of ol 0 o €I 0| Kea]
s71 K 8 ¢ € 1 S 1o 0 0 S 0 0 9 L 0 3 7 €1 of I ] o1 Sl Inoqure] |[Bwg
of 0 v 0 of o0 z ol o 1 0 Y] 0 z 1 0 0 z i 0 0 z 0 z 7 L ouel
LL z y R s s z 7 € 1 0 9 0 9 [4 ! 1 1% 0 7 0 0 ¢ L 0 sy $3p1023y
git - 1 Fi 6 g o < 0 Y] 0 9 9 4 v 4] [ gl o <t 9 Tl a1 7 ojduren |
%4 € 0 0, o o 0 of o 1 0 1 0 1 1 1 £ i 1 0 0 0 0 I 9 Teng
s [ 0 g f 0 g ¢ p of 1 3 2 | i L £ i 0 i 0 1 I aoydojA|
FFI L t 8 1 S 9 9 9 9 4 6, 4 9| 9 Y 9 9 oz g L 9 9 9 uoipoj sy 2d1g
S6 £ 9 z g s 8 ] ¢ 4 1 £ 1 9 [4 z I3 z [3 ¥ £ ¥ £ 6 9I[  SluBWNNSU] UOISSNIII]
902 7t T L€ 6| 9 ¢ ¢ 1A 1 vt tl 3 { £l 1 it £l ({4 9 sjoquik)
LT q .t 1 I I 1 ] 1 ] 1 1 1 1 1 1 1 1 1 I i 1 i I I [ ¥20]q POO ||EMIS
101 q - € z 1 i 1 i € [ [ 1 [ £ z z 1% z T T I vy 4 7 L 3 3201q pooy 3ig|
11 of .0 0 Il o 0 of I 0 1 0 4 G [ 0 I 0 A 0 1 1 0 0 1 [ $/E UIJOIA|
€ 1 0 1 of 1 0 I o [ [4 0 0 0 8 I 1 I z I i 1 4 0 ¥ ¥ P/ WOIA
ot 0 0 0 of 1 0 o 1 0 1 0 0 I I 0 0 [ 0 0 i | 1 0 0 I swq
9 1 T 1 1 [ i1 g i _.¢ I € 1 €] £ ] [ g 1 ¥ 4 I z 4 se03uog
8¢ 1 0 4 [ 1 1 i ! I 7 I I T z 0| 1 4 4 7 T [3 4 1 7 £ ure [-urej
8st €] z z 7 ¢ 9 g 9 g vl Z I 4 3 S 8 11 8 €1 7 61 L ¥/ z z wnuc
701 g £ b < £ g ¢ § 9 I z L € 4 4 o1 ¥ 5 B b £ L 8 any
[Tz 87 9 L & 67  oH g 8y L [4] 8 Lzl oH. sW. 00l oyl LT} 8] 91 € - SEf. 94 - 8L BOIPOJII
Tve] 9 ogf ot €1 9 L1 of ¢ of 7 87 z 97 L} S1 [ [% - f 6] T ¥ SI S} 6l 8] aULINOWE |
611 S S S SR, 3 SRS S £ 3 £ S 3 S S 3 S g £ S g S S 9 VN nqereq
181 6 3 [4 v L g s u [4 9 z 17 £1 9 €] [%4 I g ¥ [3 U u 97 uOIp10dY |[elug
8 S 6 L Tl % v g 7 « Il og 1 4 ¥ 11 )i % IR A N L Ll 6 €1 1z UOIPI0IIY WeEIpIjy
oF z 0 0 0 ¢ 0 g 1} o o L of [ 1 1 1 ) 1 0 £ 0 1 z U01pI0IdY 1]
911 fy [4 £ W ¥ ¥ T L 1ol ! 6| S I4 S T 4 3 I S S £ 6 81 uediq ot23]g
puz] s1]  pug ¥s]
eqeby| e[je]] ezeiy | ased)| ey eunyg | ejfy| edjeg] ebrez] .nvF‘\u beyepy| beyep! sioyd]  eque BUBLDY |  BIMO)| v=~,. 5] SHYS| puz Iy}
0, v weew|  qpyf  wagpnosl  qv| -] wayimog] meal vl ] -V v tv| unoify| ysesar] wayuony _M g v P Pai| eqepely]  inoj ueunuy] wewwy

GB6| ' QISN|\ pue Y JO Juswuedaq Aq paledsid

96/ GB6H1L 1E0A Ollse|oyos oy} 10} ajelodalig yoes C_r_.t\S sjuswingsul {2aisnd ay | Am: a|de]’




[-

2)

3)

" Table 13 highlights the follo_wing points S

The ‘types- of instruments used for music teaching. These can be
classified into: | - | |
A, Keyboard instruments. '

B. String instruments.

C. Woodwind instruments.

D- Pitch percuséion instruments.

E- Instruments i:for providing rhythm,

The distribution of instruments throughout the Directorates

varied significantly. Of the 3867 musical instruments in all the

Directorates, the Directorates in the Governorate of Irbid held
33.4%, those in:the Capital held 16.3%, whereas, for example,
the Governorates of Aqaba and Tafila held just 2.5% and 2.4%

respectively.

If every Directorate held an equal share of the instruments they

‘would have 4% of the total, that is 154 instruments.

There is an uneven distribution in the types of musical
instruments. ‘Keyboard instruments accounted for 55% of the
tdtal. Another 36% were accounted for by simple percussion.
instruments. There are substantially smaller proportions of

stringed instruments, ,4%, woodwind' instruments, 3%, and the

~pitched percussion instruments 1%. This is natural, because the

first instruments mentioned can be played even with low levels

of skill, whereas the other instruments require much higher.

playing skills and abilities which might not be possessed by

21

Hombostel EM, Sachs Curt, “The Classification of Musical Instruments’, 1994.
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S)

either the students or the teacher as was clearly shown in the
questionnaire. Even the specialist music teacher cannot play

more than two or three instruments.

The high proportlon of expenswe electrical instruments is
noticed in Table 13.These are often subject to damage and can
quickly lose their teaching value. A better solution is to invest
the available money in cheap percussion instruments which

adequately cover the needs of schools.

Although the questionnaire was unable to pr"ovide a detailed
indication of the condition of instruments, it did show that there
was a general lack of maintenance and that many were in a bad
condition. The provision of cupboards specifically for storing
instruments and a continuous maintenance programme should be

considered to ensure the requirements of the educational

programme are met.

Fourth: Jordanian Society’s attitude to music education:

The researchers sought the opinions of the students’ parents

through a questionnaire and through field monito'ring, by attending

school functions.

The field momtormg showed the involvement by parents with

» the music activity in their children’s schools as follows:

There was always a very high attendance by parents at special

occasions,

Parents were excited and involved in their children’s musical

activities,
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Parents conveyed a positive attitude to their children .

The field monitoring indicated a very pos1t1ve desire by

parents to have their children 1nvolved in musical, activities.

However, the questlonnarre s-howed a more measured response.

53% parents indicated that musrc should be included in school

education, 27% indicated that music should not be included and
20% did not respond. The questionnaire did not clarify whether
those who objected or did not respond did" so for cultural or

religious reasons,

Of those who indicated that music should be taught at school,
1% thought rnusrc should be taught durmg class periods, 9%
thought it should be taught outside normal perlods and 20% did

not respond.

When asked whether it should be possible for their children to

study music after the secondary education level, 89% of parents

had no opinion; 9% thought it was for their children to decide,

and 2% thought it would-be a good idea.
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Chapter 3
Summary

This study aims at finding ways to develop musical education
in the Elementary Schools of the Hashemite Kingdom of Jordan
recognising the current realities. The social, economic and political
circumstances of the country are important factors moulding the
character of Jordanians in preparation for the twenty-first century.
They affect their ability to have pride in their nationality, in their
cultural  heritage, and in their openness to the cultural

accomplishments of others.

In spite of the difficulties this study has faced, because it is the
first in Jordan in this field, it does provide a firm foundation upon
which to begin further projects and research studies. The results and

recommendations can be summarised as follows:

I- It is now the proper time for the Jordanian student to become
more familiar with different spheres of human innovation such.
as music and to'learn to appreciate the musical traditions of
oth:er \—countfies:' This will help enhance and consolidate his
personality, and his ability to contribute to international culture,

as has happened in other scientific and literary fields.

- Although many things have been achieved in other fields, in
music the country is still at the preparatory stage. This is due to

the difficult social, economic and political circumstances.
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2- The small number of music teachers is a major obstacle to
expanding musical education in the schools of the Ministry of.
Education. Therefore, there is an urgent need to find ways of
implementing the Ministry's resglutiOnS'for music education in
all its schools beginning in the next scholastic year.

Local and central training courses for teachers are needed to
help overcome the shortage of music teachers and our

recommendations are as follows:

- To offer annual scholarships for specialised musical
education at Jordanian, Arab and international universities.
A condition of the scholarships should be the obligation to

teach music in Jordanian schools after graduation.

- Setting up training courses for teachers who are

academically unqualified but who are talented musically.

- Co-ordinate: with the Jordanian universities in order to
produce more music graduates trained to be good music

teachers.

- Consider moving qualified music teachers. from some
. Directorates to others to help every Directorate meet the

new demands for music education.
- To raise the.efficiency of teachers by:
A- Central and local.courses supervised by the Ministry.

B- Preparation and distribution of circulars and musical

education studies.

C- Retraining of Diploma holding teachers by courses

organised by universities.
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To set up a system of music supervision in conjunction with
the Academic musical institutions, Yarmouk University and

the Jordanian Music Academy.

The necessity for consolidating the interaction between the

curricular and extra-curricular activities so that each positively

enhances the other. The study has shown how well curricular

activities can complement extra-curricular activities.

The music competitions held by the Ministry of Education

should be regarded as an integral part of the music teaching

process. There is an urgent necessity to follow up and enrich the -

competitions with new artistic content and better preparation.

We recommend the following;:

Centralization of programmes for musical activities at the
level of the Directorates and the Ministry, in order to
provide schools with the dates of competitions and other

events at the beginning of each scholastic year.

To ask the Directorates to form singing groups, at the level
of the Directorates, to guarantee their participation in the

central activities of the Ministry.

To consider the idea of the music period as "a general

activity" périod for:

~A) Teaching and practising the Royal Anthem and school

Anthem.’
B) Teaching and practising other songs and anthems for
performing on special occasions. The songs and

anthems chosen should take account of the age, and the:

linguistic and musical abilities of the different classes.
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Freedom should perhaps be given to teachers to choose
their own songs and anthems for miscellaneous

occasions.

5) If proper musical education is to occur in the Elementary
Schools then the appropriate equipment has to be made
available. It is assumed that the Ministry of Education will

ensure that musical instruments, and facilities for making visual

“aids are provided. Also halls must be designated and equipped

for teaching music.

Special cupboards should be provided to keep the musical
instruments in good condition and to reduce the likelihood of
damage. A system for maintaining and repairing instruments

should be implemented.

Concerning musical instruments:

- There should be at least one set of percussion instruments

per school ‘that are suitable for providing steady rhythms;
‘Without these it would be difficult to guarantee successful
music lessons. |

- Try to reduce the prevalence of electrical instruments,
because of the risks posed by such instruments, and because
they are easily damaged.

- Encourage the cooperation of parents and other people from

outside - thg school in making rhythmical musical

instrumen‘t"s available and for demonstrating how they can

be played.

45 .




General Recommendations

1-

To encourage the preparation of other studies concerning music
and musical education in the light of preseh.t cichmstances in
Jordan and the other Arab countries because of the general lack

of research in this field.

To work on establishing a central musical library at the level of
the Ministry, so as to provide the Directorates and schools with
the necessary teaching aids which are not available in other
libraries. These should include books on music, music scores,

video and audio cassettes.

To provide incentives such as good remuneration and good
career prospects to not only attract well qualified people into
music teaching, but also to ensure that every Directorate has

people with adequate skills.

To work on building up a supervisory system for musical

education in the Directorates which is lacking at present.

To ask the specialised institutions to prepare different musical
programmes for broadcasting to the schools of Jordan. An
educational television service should be established for
transmitting such programmes.

To hold ah annual conference devoted to music education in
Jordan. All the Directorates,wouldwbeﬂable,ﬁto participate and
exchange ideas and share experiences gained from different
activities. It would also provide a venue for invited speakers to

demonstrate and share their expertise.
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7- To expand the level of general musical education by sponsoring
concerts linked with lecturés and open discussions throughout

the Kingdom.
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